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Abstract:

The purpose of the research was to examine the complex reality associated with the relationship between social
skills and their influence on tolerance to frustration in adolescents in an Abancay educational institution in 2021.
This applied study used a quantitative approach, with a non-experimental design, explicative level, descriptive and
inferential statistics. A sample of 85 collaborators was considered as students of the educational institution. For
collecting the respective information, participants were surveyed for responses according to the social skill scale
and frustration tolerance scale (TOFRU). Social skills influenced tolerance to frustration in boys of an educational
institution in 2021, at a general level and through dimensions such as rational thoughts, appropriate emotions,
behavior, self-help, self-expression in social situations, saying no, cutting interactions off, and making requests.
This study will provide relevant information on tolerance to frustration in adolescents and its relationship with
knowing how to handle emotions facing an event that does not turn out as imagined. It will serve other researchers
in psychology as a reference or study background. The study will expand the theoretical knowledge that a greater
tendency in the variable tolerance to frustration provokes better management of social skills.
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1. Introduction

Globally, it is increasingly common to see young
people engaging in risky behavior. Youth violence
increases the costs of health, social and judicial
services, reduces productivity, and devalues assets, in
addition to having serious repercussions for a person's
psychological and social functioning, which often last a
lifetime (World Health Organization, 2020). In this
way, the importance of carrying out research that
contributes to the theoretical and scientific knowledge
on the stated problem that affects adolescents and the
environment where they develop becomes evident, thus
recognizing the value of promoting skills that facilitate
healthy social interactions.

In addition, one must consider that adolescents go
through various physiological and psychological
changes, highlighting the emotional aspect, where many
of the adolescents present a conflict called frustration in
the face of non-action or activity performed, which can
manifest itse lf with irritability up to attacking (Torres,
2019), making their risky behavior for themselves and
the people with whom they interact more likely, as a
poor emotional management product to confront the
constant challenges and changes (Morales, 2017).

In this way, today, different studies support a
correspondence between the variables that arise in this
research project at an international and national level,
such as the research carried out in Spain by Morales
(2017). Also, in Spain, another project was carried out
by Santamaria Villar and Valdés Mufioz (2017).

For Youngblade et al. (2007), adolescence as any
life period represents an opportunity to denote
significant changes that can be great opportunities or
represent a risk when the adolescent does not have
adequate protection factors, such as support from their
parents, school, and community in developing their
autonomy, self-esteem, and cognitive qualities.

Regarding the antecedents related to the local
environment, there are no studies regarding the
variables under study. For this reason, as one of the
research values, the theoretical contribution can be
considered, which motivates other researchers to enrich
its scope, depth, and projections with other arguments,
models, and samples. In the same way, it makes it
possible to have an objective approach to the reality of
adolescents, and the educational sector will have a
tangible tool that encourages actions that favor the
integral development of students.

With this, the community understanding the rigorous
field of social sciences can access material based on
empirical evidence about students since a deeper

know ledge of social skills seeks to reduce the incidence
of adolescents' risky behavior as a poor frustration
tolerance product (Thoib, 2021).

2. Methods and Materials

The research project uses a quantitative approach of
an applied type because it aims to understand social
phenomena in a particular context oriented to the
solution of a complex reality (Hernandez et al., 2014).

Likewise, it is of an explanatory level since it seeks
to determine the influence of social skills on frustration
tolerance. The research design is non-experimental,
cross-sectional.

Regarding the sample, simple random probability
sampling was chosen using a mathematical formula
proposed by Guzman (2011), through which a value
was obtained for the sample of 85 collaborators
belonging to the different sections of the third grade of
secondary education of a public educational institution
for boys in the city of Abancay.

The data collection technique used was the survey,
and the information collection instruments were the
social skills scale and the frustration tolerance scale
(TROFU).

3. Results

3.1. General Hypothesis (Table 7)

Ho: Social skills did not influence frustration
tolerance in adolescents of an Abancay educational
institution in 2021.

Hi: Social skills influenced frustration tolerance in
adolescents of an Abancay educational institution in
2021.

At a significance level of 5%, the research
hypothesis is accepted, and the null hypothesis is
rejected, i.e., social skills influenced frustration
tolerance in adolescents of an Abancay educational
institution in 2021.

3.2. Specific Hypotheses

3.2.1. Specific Hypothesis 1

Ho: Social skills did not influence rational thoughts
in adolescents in an Abancay educational institution in
2021.

H1: Social Skills influenced rational thoughts in
adolescents of an Abancay educational institution in
2021.

At a significance level of 5%, the research
hypothesis is accepted. The null hypothesis is rejected,
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i.e., social skills influenced rational thoughts in
adolescents of an Abancay educational institution in
2021.

3.2.2. Specific Hypothesis 2

Ho: Social skills did not influence appropriate
emotions in adolescents of an Abancay educational
institution in 2021.

H1: Social skills influenced appropriate emotions in
adolescents of an Abancay educational institution in
2021.

At a significance level of 5%, the research
hypothesis is accepted. The null hypothesis is rejected,
i.e., social skills influenced appropriate emotions in
adolescents of an Abancay educational institution in
2021.

3.2.3. Specific Hypothesis 3

Ho: Social skills did not influence self-help behavior
in adolescents of an Abancay educational institution in
2021.

H1: Social skills influenced self-help behavior in
adolescents of an Abancay educational institution in
2021.

At a significance level of 5%, the research
hypothesis is accepted. The null hypothesis is rejected,
i.e., social skills influenced self-help behavior in
adolescents of an Abancay educational institution in
2021.

3.2.4. Specific Hypothesis 4

Ho: Frustration tolerance did not influence self-
expression in social situations of adolescents of an
Abancay educational institution in 2021.

H1: Frustration tolerance influenced self-expression
in social situations of adolescents of an Abancay
educational institution in 2021.

At a significance level of 5%, the research
hypothesis is accepted, and the null hypothesis is
rejected.

3.2.5. Specific Hypothesis 5

Ho: Frustration tolerance did not influence saying no
and cutting interactions off by adolescents of an
Abancay educational institution in 2021.

H1: Frustration tolerance influenced saying no and
cutting interactions off by adolescents of an Abancay
educational institution in 2021.

At a significance level of 5%, the research
hypothesis is accepted. The null hypothesis is rejected,
i.e., frustration tolerance influenced saying no and
cutting interactions off by adolescents of an Abancay
educational institution in 2021.

3.2.6. Specific Hypothesis 6

Ho: Frustration tolerance did not influence making
requests by adolescents of an Abancay educational
institution in 2021.

H1: Frustration tolerance influenced making
requests by adolescents of an Abancay educational

institution in 2021.

At a significance level of 5%, the research
hypothesis is accepted, and the null hypothesis is
rejected, i.e., frustration tolerance influenced making
requests by adolescents of an Abancay educational
institution in 2021.

3.3. Tables and Figures according to the Study
Dimensions

Table 1 shows that 78.8% of the adolescents state
that rational thoughts are at a low level, followed by
21.2% believing that rational thoughts are at a medium
level. None of the adolescents indicate that rational
thoughts are at a high level.

Table 1. Dimension of rational thoughts (Questionnaire of
frustration tolerance applied to adolescents in an Abancay
educational institution in 2021)

Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency Percentage Percentage Percentage
Valid Low 67 788 788 788
Regular 18 21.2 21.2 100.0
Total 85 100.0 100.0
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Figure 1. Dimension of rational thoughts (Questionnaire of
frustration tolerance applied to adolescents in an Abancay
educational institution in 2021)

Table 2 shows that 48.2% of the adolescents indicate
that appropriate emotions are at a medium level. In
comparison, 29.4% responded that appropriate
emotions are at a low level, and only 22.4% indicated
that appropriate emotions are at a high level.

Table 2. Dimension of appropriate emotions (Questionnaire of
frustration tolerance applied to adolescents in an Abancay
educational institution in 2021)

Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency Percentage Percentage Percentage
Valid  Low 25 294 294 294
Regular 41 48.2 482 776
Well 19 224 224 100.0
Total 85 100.0 100.0
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Figure 2. Dimension of appropriate emotions (Questionnaire of
frustration tolerance applied to adolescents in an Abancay
educational institution in 2021)

Table 3 shows that 55.3% of the adolescents state
that self-help behavior is at a medium level, followed
by 30.6% thinking that self-help behavior is at a high
level. Only 14.1% indicate that self-help behavior is at a
low level.

Table 3. Dimension of self-help behavior (Questionnaire of
frustration tolerance applied to adolescents in an Abancay
educational institution in 2021)

Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency  Percentage Percentage Percentage
Valid  Low 12 14.1 141 14.1
Regular 47 55.3 55.3 69.4
Well 26 30.6 306 100.0
Total 85 100.0 100.0
Self-help behaviors
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Figure 3. Self-help behavior dimension (Questionnaire of frustration
tolerance applied to adolescents in an Abancay educational
institution in 2021)

Table 4 shows that 72.9% of the adolescents indicate
that self-expression in social situations is at a high
level. In comparison, 27.1% responded that self-
expression in social situations is at a medium level.

Table 4. Dimension of self-expression in social situations
(Questionnaire of social skills applied to adolescents in an Abancay
educational institution in 2021)

Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency Percentage Percentage Percentage
Valid  Regular 23 271 271 271
Well 62 729 72.9 100.0
Total 85 100.0 100.0
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Figure 4. Dimension of self-expression in social situations
(Questionnaire of social skills applied to adolescents in an Abancay
educational institution in 2021)

Table 5 shows that 57.6% of the adolescents state
that saying no and cutting interactions off are at a high
level, followed by 34.1% responding that saying no and
cutting interactions off are at a medium level, and only
8.2% indicate that saying no and cutting interactions off
are ata low level.

Table 5. Dimension of saying no and cutting interactions off
(Questionnaire of social skills applied to adolescents in an Abancay
educational institution in 2021)

Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency Percentage Percentage Percentage
Valid  Low 7 8.2 8.2 8.2
Regular 29 341 341 424
Well 49 57.6 57.6 100.0
Total 85 100.0 100.0
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Figure 5. Dimension of saying no and cutting interactions off
(Questionnaire of social skills applied to adolescents in an Abancay
educational institution in 2021)

Table 6 shows that 45.9% of the adolescents indicate
that making requests is at a high level, while 31.8%
answered that making requests is at a medium level, and
only 22.4% indicate that making requests is at a low
level.

Table 6. Dimension of making requests (Questionnaire of social
skills applied to adolescents in an Abancay educational institution in

2021)
Statistics
N Valid 85
Missing 0
Valid Cumulative
Frequency Percentage Percentage Percentage
Valid  Low 19 224 224 224
Regular 27 31.8 31.8 54.1
Well 39 459 459 100.0
Total 85 100.0 100.0
Making request
50
4
a
g
s
;3 45.88%
20
31.76%
" 22.35%
[t} T T T
bajo medio alto
D5 (grouped)

Figure 6. Dimension of making requests (Questionnaire of social
skills applied to adolescents in an Abancay educational institution in
2021)

In Table 7, Pearson's Chi-square value 2418.368a
and likelihood ratio 527.790 show an adequate degree
of concordance between both variables. When reaching

high values, the null hypothesis is rejected, thereby the
research hypothesis is accepted. In the same way,
considering that the value "a" is 0.00 less than 0.05
level of significance, the null hypothesis (Ho) is
rejected. Therefore, we can affirm with a confidence
level of 95% that social skills exert an influence on
frustration tolerance in adolescents of an Abancay
educational institution in 2021.

Table 7. General hypothesis
Chi-square tests

Asymptotic
significance
Value Df (bilateral)
Pearson's Chi-square 2418.368% 2254 .008
Likelihood ratio 527.790 2254 1.000
Association linear by 73.045 1 .000
linear
N of valid cases 85

2 2350 cells (100.0%) have expected a count less than 5. The
minimum expected count is .01.

3.4. Mathematical Expressions

Regarding the general objective and hypothesis, the
values obtained were achieved through Pearson's Chi-
square ceoefficient, which is expressed by the following
formula:

xz — {fo—fe)z

where:
f, - frequency of the observed value;
fo - frequency of expected value.

The chi-square statistic, which has a probability
distribution of the same name, is used to test hypotheses
regarding frequency distributions. In general terms, this
test seeks to compare observed frequencies with the
expected frequencies based on the null hypothesis.
(Quevedo, 2011).

4. Discussion

As relevant information of a positive connotation,
we can note that the present study findings agree with
the conclusions of the national and international
antecedent studies. In most cases, when establishing the
influence of social skills on frustration tolerance, the
research results show positive influences, as in the
present study. We present the studies in question below:

Morales (2017) carried out a study in Spain to
analyze the relationships between coping strategies and
the factors of self-concept, social skills, and emotional
intelligence. The study established that the students
with the highest number of coping strategies obtained
high scores in academic self-concept, social skills, and
emotional intelligence. There are no significant
differences between the variables analyzed. The
questionnaire seems useful to assess social skills and
tolerance for frustration. The null hypothesis is rejected.

Santamaria Villar and Valdés Muiioz (2017) carried
out a study in Spain to establish the relationships
between emotional intelligence, social skills, and
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academic performance of secondary school students. It
concluded that high levels of emotional intelligence
generate high academic results, which, in this case, is
predicted only by the stress management factor, factor
C of the Baron scale. The congruence of the results of
the studies mentioned above and of our study is
evidenced.

Becerra et al. (2019) carried out a study in Peru
concerning the national antecedents specifically to
propose a tutorial workshop on social skills as a means
of prevention and reduction of risky behavior of
students in a Peruvian educational institution. The study
showed that the workshop contributed to the correct
orientation of adolescents and the strengthening of their
positive thoughts and behavior, producing positive
changes in their risky behavior and favoring its
prevention.

5. Conclusion

To conclude, it can be considered that the research,
when demonstrating that social skills influence
frustration tolerance, suggests that strengthening one
variable favors the development of the other. However,
regarding the self-help behavior, more than half of the
adolescents' sample presented regular values to
differences from others, which could show theoretical
and methodological aspects to consider when
investigating the relationship between the variables in
question, highlighting the value of continuing this
research that supports the value of promoting behavior

facilitating healthy socialization in educational
environments to prevent situations harmful to
adolescents in the academic, family, and social

environments.

6. Limitations and Additional Studies

The limitations are the availability and access to the
test by the group chosen as the sample. Due to the
pandemic, these tests were digitized and virtually
applied to follow the protocols imposed by the state to
guarantee the respondents' health. Not all students had
the corresponding access facilities. Likewise, the
importance of carrying out more studies is highlighted
in order to be able to take the present investigation to an
experimental design, in which the study variables can
be manipulated.
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