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Abstract:

The study aims to understand how much the New Teaching Curriculum is implemented by pre-university teachers
in schools in the Anamorava Region of Kosovo, as it is suspected that teachers in this area do not implement the
New Curriculum sufficiently. This case study was conducted in the pre-university schools of the Anamorava Region
of Kosovo, which consists of three municipalities. Data were collected through the quantitative method, whereas the
main objective of the study is to impact the Curriculum the quality of the learning process. The research concluded
that teachers of pre-university schools in the Anamorava Region of Kosovo do not sufficiently implement the New
Curriculum although according to the Administrative Instruction of the Ministry of Education of Kosovo, the New
Curriculum should be implemented in all educational institutions. The results of the study are useful for developing
theories about the implementation of the New Curriculum to increase the quality of education. This encouragement
is expected to provide opportunities and support for all teachers by creating trust among parties who share similar
concerns. This study can also contribute to New Curriculum planners and contribute to teachers who have remained
reluctant to implement it. The research focuses on the review and analysis of the implementation of the New
Curriculum by teachers in this area and beyond. Through this research, real results have been achieved, revealing
the truth that not all teachers implement the New Curriculum. We have also made a comparative analysis of the two
age groups of teachers and concluded that young teachers implement the New Teaching Curriculum more than those
of old age.
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1. Introduction

The notion Curriculum in education means a system
composed of several elements with educational goals
that enable the education system to be oriented and
function through educational and administrative plans.

Innovative teachers, according to the New
Curriculum, do not make unilateral decisions, which
violate the rights of the other party, regardless of age
and abilities; otherwise, he/she conflicts with the
motives, interests, and needs of students (Zajazi, 2003).

Thanks to the will, skills, and professional training
they have, most of the pre-university teachers of the
Anamorava Region of Kosovo, are following the
contemporary trends and give priority to the New
Curriculum being in accordance with the characteristics
of their students. But, from the data possessed by the
Regional Inspectorate of Education, the vast majority of
teachers in this area have attended the basic training of
the New Kosovo Curriculum, but according to the
information on honest students and teachers, they are
not sufficiently implemented by teachers in this area,
especially by older teachers.

Solving problems and facing new challenges impose
the need for the generations that are currently at school
desks and future generations to be equipped with new
knowledge, skills, abilities, and values that are
challenging for the times to come.

The problem in question is critical to discuss
substantiating the discussions of numerous opinions
about the implementation of the New Kosovo
Curriculum by pre-university teachers of the
Anamorava Region of Kosovo, that in some form, its
non-implementation is an obstacle or barrier to the
normal development of education in the region and
beyond.

This paper will contribute, at least in that it will help
teachers in this area to implement the New Teaching
Curriculum during the teaching process, to increase the
quality of pre-university education because it is the only
way to progress safely in the development and
establishment of quality in education.

The problem in question can be solved through
stimulation or additional organization of professional
training of teachers, where according to the authors
Beukes et al. (2018), it is said that the value of learning

a contemporary simulation is more useful than
traditional methods of teaching.

The development of the school in the Anamorava
Region of Kosovo has always changed, keeping pace
with the times and with the needs of society, therefore
teachers as the main people for the school must change
in the general issue of teaching organization.

A school is an educational institution that trains the
individual in mastering information, processing it, and
solving various problems (Peshkopia, 2012). According
to the author in question, educational institutions have a
moral and legal obligation to continuously prepare new
teachers for a contemporary teaching, according to the
New Kosovo Curriculum, to increase the quality of
education. It is for this reason that the 2011 Curriculum
Reform in Kosovo was greatly influenced by the key
competencies for lifelong learning, recommended by

the European Commission (OJEU 2006).

2. Literature Review

Kosovo’s New Curriculum does not tolerate
stereotyping but requires transparency to innovations,
methods, forms, and tools that encourage the
development of students' creative skills. Every teacher,
according to the contemporary curriculum, must work
at the right pace to seek and find the best tools and ways
to apply the theory to everyday teaching practices (Vuji,
2015).

The New Kosovo Curriculum stipulates that
throughout all levels of education, students should be
prepared to learn about the world of work throughout
their lives (MEST, 2011). The issue of the impact of the
Curriculum in the pedagogical aspect is an issue of
education of students compared with the changes that
are occurring, then "School has been and remains today
the central factor for the formation and preparation of
students according to society" (Krasnigi; Deva-Zuna,
2012).

In every country of the contemporary world, as in
ours, reforms have been made and are constantly being
made in education to change what is considered old,
and does not keep pace with the demands and needs of
society.

According to the New Curriculum of pre-university
education in Kosovo, teachers must make an annual, bi-
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monthly, weekly, daily plan and determine it according
to the field or subjects. The New Kosovo Curriculum
allows teachers to access creative forms of planning
learning activities in their classrooms to achieve
competencies by students at the general level of
competence (MEST, 2013).

In this regard, Brada (2010) says that in the
contemporary school, teachers must select and elaborate
scientifically proven, current and useful content, which
can be mastered by students.

Education in Europe enables the development of
teachers' competencies to stimulate and engage them in
career learning, appreciating their development, which
provides appropriate and relevant learning opportunities
for all future teachers (European Commission, 2014).
Additionally, in the Anamorava Region of Kosovo by
the teachers of this area, the issue of implementation or
non-implementation of the New Curriculum of pre-
university education is still being discussed. The New
Curriculum and the Old Curriculum are two different
documents that have great differences not only in
teaching and learning but also in the preparation of
lesson plans and their implementation in the classroom.
The New Curriculum is an awareness-raising concept
that affects the improvement of the quality of education
and group learning (Lubin, 2016; Hazar, 2019).
Curriculum design and the provision of knowledge and
skills of future professionals in teaching methods,
learning outcomes, and cooperation between academia
and industry, affect the career development of
professionals in the labor market (Anicic et al., 2017;
Coskun, 2015).

From the results of the respondents about the
implementation of the New Curriculum in the pre-
university schools of the Anamorava Region of
Kosovo, we have drawn the final concluded that young
teachers implement the New Curriculum sufficiently to
obtain the best results in the lesson. The old teachers
did not implement the New Curriculum as much as
needed. Consequently, the results of the PISA
assessment are unsatisfactory. PISA started in 2000 and
to date seven assessments have been made of the
achievement of 15-year-old students in mathematics,
reading and writing, science, etc. (Thien, 2016).
Recently, researchers have been intrigued by the link
between teacher quality and student performance
achievement (Cordero & Gil, 2018). Additionally, there
is a positive relationship between principal behavior
and overall student performance (Osagie & Momoh,
2016; Dussault et al., 2008). Meanwhile, Nir and
Hameiri (2015) found that perceived risk measures are
positively related to transactional and passive
leadership.  Transformational —and  transactional
leadership levels are positively related to the climate of
innovation and collaborative activity at both the teacher
and school levels (Oterkiil and Ertesvag, 2014; Groves,
2013; Li, 2020). Improving the professional knowledge
and skills of teachers, updating textbooks and providing
schools with new technologies are necessary conditions
for fundamental educational reforms in the Balkan

countries (Sahlberg & Boce, 2010; UNESCO, 2009).

3. Research Methodology

Since the Anamorava Region of Kosovo consists of
three Municipalities (Gjilan, Kamenica, Viti) and since
the population of this research is numerically large and
unable to include all teachers in research we have
selected a representative group of pre-university
education teachers in schools in the Anamorava Region
of Kosovo. Unable to survey all teachers, through
questionnaires, we took our research sample of 270
teachers. We conducted the survey in 9 pre-university
schools (3 schools in Gjilan with 90 teachers surveyed,
3 schools in Kamenica with 90 teachers surveyed, and 3
schools in Viti with 90 teachers). To make it easier to
come to a much-talked-about truth, we used
questionnaires to measure the opinions of teachers
regarding the implementation of the new education
curriculum in Kosovo. In this regard, we thank all the
principals of these schools for their assistance in both
the distribution and collection of questionnaires. Since
the questionnaire required that the age be completed,
then we divided all respondents into two groups: young
age 23 - 43 years old and old age 44 - 65 years old.
Teachers retire at the age of 65 according to the law of
the Republic of Kosovo.

We also used the inductive method through which
we collected the necessary data from the respondents.
We also used the comparative method, through which
we managed to make numerical comparisons about
teachers' statements about the implementation of the
New Curriculum and the results that it brings to
students. While, through the statistical method, we have
collected the required data by analyzing and classifying
them by age, and finally we have interpreted them.

4. Analysis and Interpretation of

Research Results

To prove whether the pre-university teachers of the
Anamorava Region of Kosovo implement the New
Curriculum or the OIld Curriculum, from the data
collected from 270 surveyed teachers, we have divided
them into two groups (135 + 135), according to ages
23-43 and 44-65, and then we analyzed and compared
the results through statistical-tabular calculations.

The data to which we have come are statistically
processed that will show the required truth. The
questions we addressed the teachers during the survey
are presented through tabular calculations with numbers
and percentages.

The research includes teachers in equal numbers of
the two age groups, to verify which of the teacher age
groups implements the New Curriculum the most and
which age group implements the Old Curriculum.

Out of 270 teachers surveyed, 76.29% of young
teachers stated that they had attended many trainings,
while 64.44% of older teachers stated the same.
Whereas, 15.56% of young teachers stated that they had
attended little training, while 21.48% of the old age for
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the same question stated the same. In 8.15% of young
teachers stated that they had not attended any training at
all, while 14.08% of the old teachers stated the same for
the same question.

This means that the differences in attending training
for contemporary teaching according to the New

Kosovo Curriculum are in favor of the new generation.
According to statistical data, it turns out that young
teachers in pre-university schools in the Anamorava
Region of Kosovo have attended vocational training for
11.85% more, than the old teachers.

Table 1. Teachers' attitudes toward attending vocational training

Results obtained by both age groups 23 43 yrs 44 — 65 yrs Differences
Nr % Nr % Nr %

Have you attended vocational training for teaching according to A lot 103 7629 87 6444 16 5.93

the New Kosovo Curriculum? A little 21 1556 29 2148 8 2.96

Total

Not at all 11 8.15 19 1408 8 2.96
135 100 135 100 32 11.85

Out of 270 teachers surveyed, 82.96% of young
teachers and 58.52% of the old teachers stated that the
training had a great impact on the implementation of the
New Curriculum. Whereas 9.63% of young teachers
and 25.18% of the old teachers stated that they have
attended a few such trainings. In 7.41% of the young
teachers and 16.30% of the old teachers stated that they
had not attended any training at all.

Even in this case, the differences about the impact of
training on the implementation of the New Curriculum
are in favor of the young age group. According to
statistical data, it turns out that young teachers in pre-
university schools in the Anamorava Region of Kosovo
have managed to implement the New Curriculum for
24.44% more than the old ones.

Table 2. Teachers' attitudes about the impact of vocational training on the implementation of the new curriculum

Results obtained by the two age groups of teachers 23 -43yrs 44 — 65 yrs Differences
Nr % Nr % Nr %
How much have vocational trainings influenced the Alot 112 8296 79 5852 33 12.22
implementation of the new curriculum? A little 13 9.63 34 2518 21 7.78
Not at all 10 7.41 22 16.30 12 4.44

Total

135 100 135 100 66 24.44

Out of 270 teachers surveyed, 107 teachers or
79.26% of young teachers stated that the New
Curriculum brings more results, while to the same
guestion 91 teachers or 67.41% of old teaches stated the
same. Whereas 28 teachers of young age or 20.74%
have stated that the Old Curriculum brings better results

than the New Curriculum, while for the same question
44 teachers of old age or 32.59% stated the same.

From these data, we understand that, compared to
the old teachers, the young teachers for 11.86% stated
that the New Curriculum brings more results in
teaching.

Table 3. Teachers' attitudes regarding the expected results in teaching according to the new and old curriculum

Results obtained by the two age groups of teachers 23 -43yrs 44 — 65 yrs Differences
Nr % Nr % Nr %
Do you think that the New Curriculum or the Old Curriculum New Curriculum 107 7926 91 6741 16 5.93

brings better results in teaching?
Total

Old Curriculum 28

20.74 44 3259 16 5.93
135 100 135 100 32 11.86

Out of 270 teachers surveyed, 71.85% of young
teachers and 57.04% of old teachers stated that the New
Curriculum is very attractive during the teaching and
learning process. Whereas 19.26% of young teachers
and 25.18% of the old teachers stated that the New
Curriculum is a little attractive. Similarly, 8.89% of
young teachers and 14.08% of the old teachers stated
that the new curriculum was unattractive.

As far as the differences about the attractiveness of
the new curriculum during the teaching and learning
process are concerned, according to the statistical data,
it turns out that young teachers, compared to older ones,
by 14.81% have stated that the new curriculum brings
more attractiveness during the teaching and learning
process in the pre-university schools of the Anamorava
Region of Kosovo.

Table 4. Teachers' attitudes regarding the attractiveness of the new curriculum during the teaching and learning process

Results obtained by the two age groups of teachers 23 -43yrs 44 — 65 yrs Differences
Nr % Nr % Nr %
How attractive is the New Teaching Curriculum in teaching and A lot 97 71.85 77 57.04 20 7.41
learning? A little 26 19.26 34 25.18 8 2.96
Not at all 12 8.89 24 17.78 12 4.44
Total 135 100 135 100 40 14.81

To the next question: How much do you implement

the new Curriculum in the teaching process?
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Out of 270 teachers surveyed, 67.41% of young
teachers stated that they implement the New
Curriculum a lot, while 51.85% of old teachers stated
the same. Whereas, 20% of the young age stated that
they implement the New Curriculum a little, while
26.67%. of the old teachers for the same question stated
the same. And, 12.59% of young teachers stated that
they do not implement the New Curriculum at all, while

21.48% of old teachers the same question stated the
same.

Differences about the truth about the implementation
of the New Curriculum in the pre-university schools of
the Anamorava Region of Kosovo, according to
statistical data, results in the fact that 15.55% of young
teachers implement more than the old ones.

Table 5. Teachers’ attitudes regarding the implementation of the new curriculum

Results obtained by the two age groups of teachers

23-43yrs 44-65yrs  Differences
Nr % Nr % Nr %

How applicable is the new curriculum in the teaching process? A lot 91 6741 70 5185 21 7.78
A little 27 20.00 36 26.67 9 3.33
Notatall 17 1259 29 2148 12 444
Total 135 100 135 100 42 1555
5. Discussion Some of the pre-university teachers of the

Our findings show that teachers especially should
raise awareness on the implementation of the New
Curriculum on issues of improving the quality of
teaching in preschool institutions and to provide
teachers with the resources they may need to properly
implement the New Curriculum. To increase the
awareness of teachers in the implementation of the
Curriculum in pre-university education of the Republic
of Kosovo, MEST (Ministry of Education of Kosovo)
has created the official document — Kosovo Core
Curriculum to assist teachers in its implementation.
Moreover, even though teachers are now provided with
such a manual for the correct implementation of the
new teaching curriculum, it still happens that they do
not implement it sufficiently in their schools.

6. Limitations

Regarding the limitations of our research, one of
them is the self-reported data of teachers. Although all
guestionnaires were anonymous, people could give
unwanted answers because they could not be identified.
Since there is no means of disclosure about the
anonymity of the questionnaire survey carries
uncertainty in itself. This means that this questionnaire
can be completed more than once. Also, a possible bias
caused by the self-election of teachers by the principals
exists, as the questionnaires were given for completion
by the principals of the respective schools. Some cases
included teachers are concerned about bad situations in
their schools and that require a change, they have
completed the questionnaire and used the opportunity to
write a comment.

7. Conclusion

We accept the reality of the education system in
Kosovo that it is unfair in the observance and
implementation of the New Teaching Curriculum by
teachers. From a practical viewpoint, in the Anamorava
Region of Kosovo, although continuous reforms have
been made and are being made, however, there are still
difficulties in the successful implementation of the New
Curriculum.

Anamorava Region of Kosovo implement the New
Curriculum with elements of the traditional school,
although in the Republic of Kosovo, the Curriculum for
Advancement and Retraining of Teachers (Azemi et al.,
2016).

Pre-university teachers from the Anamorava Region
of Kosovo, are based on the fact that students today
should not learn in the traditional conditions and
methods with which their parents were taught, but there
are some, especially old teachers who for many years
have implemented the OId Curriculum, and
unfortunately, still continue to implement it.

As a result, some teachers still fail to properly
understand the New Curriculum in education and thus
more and more superficial reforms prevail, which make
things even worse than they are.

The new contemporary curriculum always tends to
characterize the attributes of effective teachers and, in
particular, the development of values, knowledge and
skills to support reflection in practice (Frick et al.,
2010). The author Simo (2000) makes it very clear
when he says "The New Curriculum is very promising."

According to the New Curriculum Implementation
Guide, teachers in their schools have full autonomy in
planning and implementing their methods (MEST,
2017a).

According to the authors Deci & Ryan (1985), the
challenges of future teachers are, in appearance, similar
to the challenges of today's teachers, or are the
challenges that generations have always faced.
Apparently, a genuine combination and cooperation of
these factors lead to distinct student achievement (Shala
& Grajcevci, 2017). Author Pllakolli (2016) very well
explained that to provide a contemporary teaching, in
pre-university education there should be an appropriate
teaching curriculum.

In accordance with the Framework for Quality
Assurance of School Performance in Kosovo, teachers
should keep pace with the latest achievements in the
field of knowledge. Considering the chronology of
education, in the Republic of Kosovo, Competency-
Based Education (CBE) since the 1990s, three main
developments have been distinguished as critical to
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understanding the spread of CBE internationally. The
first one is the Definition and Selection of Key
Competencies of the 1990s; second, the introduction of
the OECD PISA in 2000; and third, the adoption of the
European Commission Recommendations on Key
Competences in 2006 (Tahirsylaj and Sundberg, 2020).

Generally, we find the truth that in the pre-university
schools of the Anamorava Region of Kosovo, the New
Curriculum is not sufficiently implemented, especially
by the old teachers.

Therefore, the hypothesis of the paper has been
confirmed, when it is stated that: the New Teaching
Curriculum is not sufficiently implemented by teachers
in pre-university schools of the Anamorava Region of
Kosovo.

In such a situation, the deceptive behavior of
teachers is seen to be a natural response and not
reporting these cases is a national risk toward
destroying the quality of education. Regardless of the
reasons, there is no doubt that the New Teaching
Curriculum may not work and teachers are unlikely to
achieve the desired educational outcomes.

The aim of this paper was not only to better
understand how non-implementation of the New
Curriculum by teachers deceives students and other
communities, in relation to this concern, we should
recommend to policy makers and teachers to intervene
as soon as possible to reduce the damage caused not
only to students but also to the entire Kosovar society.
Since in this case the students suffer the most, the study
has shown us that the main culprits of this disaster are
the unstable teachers in the way they treat the students.

Based on the data obtained from the anonymous
guestionnaires, as well as from the scientific literature,
we propose measures aimed at addressing the non-
compliance of teachers with the sufficient
implementation of the New Teaching Curriculum in
educational institutions, to organize professional
training for all teachers who do not know or are
reluctant to implement the New Teaching Curriculum in
the educational institutions where they work.

The way out of this unfavorable situation for pre-
university education in the Anamorava Region of
Kosovo, is the possibility of implementing the New
Curriculum by all teachers by organizing additional
training for teachers in this area, close professional
cooperation  between schools and  Municipal
Directorates of Education (MDE), and the possibility of
pre-retirement of teachers aged 60—65.

From the final statistical data from the surveyed
teachers, the truth is revealed that the implementation of
the New Curriculum in the pre-university schools of the
Anamorava Region of Kosovo is respected by 15.55%
more by the young teachers than the old ones.
Generally, based on the Pre-University Education
Curriculum Framework of the Republic of Kosovo
(August, 2011) we can conclude that teachers do not
sufficiently implement the New Teaching Curriculum
because it now, nationwide, must be 100% applicable.

References

[1] ANICIC, K.P., DIVJAK, B., & ARBANAS, K.
(2017). Preparing ICT Graduates for Real-World
Challenges: Results of a Meta-Analysis. |EEE
Transactions on Education, 60(3), 191-197.
https://doi.org/10.1109/TE.2016.2633959

[2] AZEMI, B., BUJARI, R., & BUJARI, A. (2016).
Pedagogical research — Summary of works. Kosovo
Pedagogical Institute.

[3] BALIU, D. (2018). New Curriculum, difficult to
implement. Kallxo. Retrieved from
https://kallxo.com/gjate/analize/kurrikula-e-re-
veshtire-e-zbatueshme/

[4] BEUKES, B., KIRSTEIN, M., KUNZ, R., &
NAGEL, L. (2018). Innovators to Laggards—How
South African Students Adopted and Perceived
Technologically Enhanced Learning. Accounting
Education, 27(5), 513-530.
http://dx.doi.org/10.1080/09639284.2017.1417875

[5] BRADA, R. (2010). Cybernetic didactics.
Dukagjini.

[6] CORDERO, J.M., & GIL, M. (2018). The effect of
teaching strategies on student achievement: An
analysis using TALIS-PISA-link. Journal of Policy
Modelling, 40(6), 1313-1331.
https://doi.org/10.1016/j.jpolmod.2018.04.003

[7] COSKUN, Y.D. (2015). Promoting Digital Change
in Higher Education: Evaluating Curriculum
Digitalization. Journal of International Education
Research, 11(3), 197-204.
http://dx.doi.org/10.19030/jier.v11i3.9371

[8] DECI, E.L., & RYAN, R.M. (1985). Intrinsic
motivation and self-determination in human
behaviour. Springer. Retrieved from
https://link.springer.com/book/10.1007/978-1-4899-
2271-7

[9] DURLAK, J.A., & WELLS, A.M. (1997). Primary
prevention programs for children and adolescents: A
meta-analytic  review. American Journal of
Community Psychology, 25, 115-152.
https://doi.org/10.1023/a:1024654026646

[10] DUSSAULT, M., PAYETTE, D., & LEROUX, M.
(2008). Principals’ transformational leadership and
teachers’ collective efficacy. Psychological Reports,
102(2), 401-410.
https://doi.org/10.2466%2Fpr0.102.2.401-410

[11] Educational plans. (2018). Wikipedia. Retrieved
from https://sg.wikipedia.org/wiki/Plani_arsimor

[12] EUROPEAN COMMUNITY COMMISSION.

(2005). Towards a European qualification
framework for lifelong learning. ENCORE.
Retrieved from http://www.encore-

edu.org/ENCoRE-
documents/consultation_egf en.pdf

[13] EUROPEAN UNION. (2006). Recommendation of
the European Parliament and of the Council of 18
December 2006 on Key Competences for Lifelong
Learning (2006/962/ EC). Official Journal of the



https://doi.org/10.1109/TE.2016.2633959
https://kallxo.com/gjate/analize/kurrikula-e-re-veshtire-e-zbatueshme/
https://kallxo.com/gjate/analize/kurrikula-e-re-veshtire-e-zbatueshme/
http://dx.doi.org/10.1080/09639284.2017.1417875
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
http://dx.doi.org/10.19030/jier.v11i3.9371
https://link.springer.com/book/10.1007/978-1-4899-2271-7
https://link.springer.com/book/10.1007/978-1-4899-2271-7
https://doi.org/10.1023/a:1024654026646
https://doi.org/10.2466%2Fpr0.102.2.401-410
https://sq.wikipedia.org/wiki/Plani_arsimor
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf

248

European Union, 394, 10-18. Retrieved from

http://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:L.:
2006:394:0010:0018:en:PDF

[14] Framework for Quality Assurance of school
performance in  Kosovo. (2016). Kosovo
Pedagogical Institute.

[15] FRICK, L., CARL, A., & BEETS, P. (2010).
Reflection as learning about the self in context:
mentoring as catalyst for reflective development in
pre-service teachers. South African Journal of
Education, 30, 421-437. Retrieved from
http://www.scielo.org.za/scielo.php?script=sci_artte
xt&pid=S0256-01002010000300006

[16] FULLAN, M. (2010). The new meaning of change
in education. Center for Democratic Education.
Retrieved  from  http://mehrmohammadi.ir/wp-
content/uploads/2019/07/The-New-Meaning-of-
Educational-Change.pdf

[17] GARULI, L. (2018). Learning disorders and
difficulties in reading, writing. Toena.

[18] GROVES, K.S. (2013). Examining leader-follower
congruence of social responsibility values in
transformational leadership. Journal of Leadership
& Organizational  Studies, 21(3), 227-243.
https://doi.org/10.1177%2F1548051813498420

[19] HAZAR, E. (2019). A Comparison between
European Digital Competence Framework and the
Turkish ICT Curriculum. Universal Journal of
Educational Research, 7(4), 954-962.
http://dx.doi.org/10.13189/ujer.2019.070406

[20] HIEN, L. M. (2016). Malaysian Students’
Performance in Mathematics Literacy in PISA from
Gender and Socioeconomic Status Perspectives.
Asia-Pacific Education Researcher, 25, 657-666.
https://doi.org/10.1007/s40299-016-0295-0

[21] KOSOVO NEW CURRICULUM FRAMEWORK.
(2001). White Paper on Discussion. Dukaxhini.

[22] KRAJA, M. (2012), Teacher, pedagogue,
personality, their ethics. Vllamasi.

[23] KRAJA, M., MUSTAFA M., CELA V., & KRAJA
E. (2013). Pedagogy (Albanian school with
additional program). EXTRA-R.

[24] KRASNQI, 1., & DEVA, A. (2012). A school
without violence. Textbook.

[25] LI, Y. (2020). A review of empirical research on
transformational school leadership in China (2010—
2019). ECNU Review of Education, 10.
https://doi.org/10.1177%2F2096531120942242

[26] LUBIN, I. A. (2016). Intentional ICT: Curriculum,
Education and Development. IBE Working Papers
on Curriculum Issues, 17. Retrieved from
https://unesdoc.unesco.org/ark:/48223/pf000024408
1

[27] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2013). Kosovo Curriculum
Framework and core curricula. MASHT.

[28] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2017a). Catalog of accredited
and approved programs for  professional

development of teachers and education leaders in
Kosovo — Second Edition. Ministry of Education,
Science and Technology.

[29] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2017b). Guide to implementing
the new curriculum 2016-2021. MASHT. Retrieved
from http://masht.rks-
gov.net/uploads/2017/03/udherrefyes-per-zbatimin-
e-kk-2016-2021final.pdf

[30] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2017c). Guide for the
implementation of the new curriculum. MASHT.
Retrieved from https://masht.rks-
gov.net/uploads/2017/03/udherrefyes-per-zbatimin-
e-kk-2016-2021final.pdf

[31] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2017d). Curriculum Framework
of Pre-University Education of the Republic of
Kosovo  (revised). MAHT. Retrieved from
https://masht.rksgov.net/uploads/2017/03/korniza-
kurrikulare-finale.pdf

[32] MINISTRY OF EDUCATION, SCIENCE AND
TECHNOLOGY. (2018). Subject Curriculum,
lesson plans: Sixth. MASHT.

[33] NIR, A.E., & HAMEIRI, L. (2015). Coping with
perceived role risk as an expression for school
leaders’  accountability. Journal of  School
Leadership, 25(1), 4-23.
https://doi.org/10.1177%2F105268461502500101

[34] ORGANIZATION FOR SECURITY AND CO-
OPERATION IN EUROPE MISSION IN
KOSOVO. (2009). Kosovo Non-majority
Communities within the Primary and Secondary
Educational Systems. OSCE. Retrieved from
https://www.osce.org/files/f/documents/4/8/36978.p
df

[35] OSAGIE, R.O.,, & MOMOH, U. (2016).
Principals’ leadership and student performance in
senior secondary schools in Edo state, Nigeria.
Educational Planning, 23(3), 17-28. Retrieved from
https://eric.ed.gov/?id=EJ1208421

[36] OTERKIIL, C., & ERTESVAG, S.K. (2014).
Development of measurement for transformational
and transactional leadership in schools taking on a
school-based intervention. Educational Management
Administration & Leadership, 42(4), 5-27.
https://doi.org/10.1177%2F1741143214523011

[37] PESHKEPIA, V. (2012). Teaching and learning,
their relationship with European integration. Fan
Noli. Retrieved from
https://www.academia.edu/35291006/The_Effect_of

Teacher_Professional_Development_in_Raising_th
e_Quality of Teaching_Pilot Research

[38] PLLAKOLLI, Z., & ALIU-GASHI, M. (2016).
Educator-parent cooperation in Kosovo preschool
Institutions. Kosovo Pedagogical Institute.

[39] RECICA-HAVOLLI, S. (2016). Teachers'
attitudes towards the implementation of the
philosophy of inclusion in educational institutions in
Kosovo. Kosovo Pedagogical Institute.



http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0256-01002010000300006
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0256-01002010000300006
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
https://doi.org/10.1177%2F1548051813498420
http://dx.doi.org/10.13189/ujer.2019.070406
https://doi.org/10.1007/s40299-016-0295-0
https://doi.org/10.1177%2F2096531120942242
https://unesdoc.unesco.org/ark:/48223/pf0000244081
https://unesdoc.unesco.org/ark:/48223/pf0000244081
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://doi.org/10.1177%2F105268461502500101
https://www.osce.org/files/f/documents/4/8/36978.pdf
https://www.osce.org/files/f/documents/4/8/36978.pdf
https://eric.ed.gov/?id=EJ1208421
https://doi.org/10.1177%2F1741143214523011
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research

Agaj. Implementation of the New Curriculum by Pre-University Teachers in Schools in the Anamorava Region of Kosovo, Vol. 59

249

Spring/Summer 2022

[40] SAHLBERG, P., & BOCE, E. (2010). Are teachers
teaching for a knowledge society. Teachers and
Teaching: Theory and Practice, 16, 31-48.
https://doi.org/10.1080/13540600903475611

[41] SHALA, A., & GRAJCEVCI, A. (2018). Digital
competencies among students populations in
Kosovo: The impact of inclusion, socioeconomic
status, ethnicity and type of residence. Education
and Information Technologies, 23, 1203-1218.
https://doi.org/10.1007/s10639-017-9657-3

[42] SIMO, P. (2009). Education technologies. Dita
2000.

[43] STATOVCI-SHALA, S. (2016). School
management in upper secondary education in
Kosovo. Kosovo Pedagogical Institute.

[44] Strategic Framework for Teacher Development in
Kosovo. (2017). Ministry of Education, Science and
Technology.

[45] TAHIRSYLAJ, A., & SUNDBERG, D. (2020).
The Unfinished Business of Defining Competences
for 21st Century Curricula — A Systematic Research
Review. Curriculum Perspectives, 40(2), 131-145.
https://doi.org/10.1007/s41297-020-00112-6

[46] TAHIRSYLAJ, A., & WAHLSTROM, N. (2019).
Role of Transnational and National Education
Policies in the Realisation of Critical Thinking: The
Cases of Sweden and Kosovo. The Curriculum
Journal, 30 (4): 484-503.
https://doi.org/10.1080/09585176.2019.1615523

[47] VUJI, M. (2015). Teaching vision and
mathematical skills. Mirgeeralb.

SEY:

[1] ANICIC, K.P., DIVJAK, B., f1 ARBANAS, K.
(2017).
1HE BB EROR Bl A B S H R Hk R e A
BN T EEFR A M MR o s =RIFET
TREF=HE L, 60(3), 191-197.
https://doi.org/10.1109/TE.2016.2633959

[2] AZEMI, B., BUJARI, R., fil BUJARI, A. (2016).
BUEMe—— AR - BHRIREE Fht.

[3] BALIU, D. (2018). Hri5fz » S -
FIR%E, M. IS
https://kallxo.com/gjate/analize/kurrikula-e-re-
veshtire-e-zbatueshme/

[4] BEUKES, B., KIRSTEIN, M., KUNZ, R., f1

NAGEL, L. (2018). AQlIHEzEEE——
i FE A 0] S A R B R ISR Y2 5] o 223 F
HE 27(5), 513-530.

http://dx.doi.org/10.1080/09639284.2017.1417875
[5] BRADA, R. (2010). #Efilig 2k - fF & B,
[6] CORDERO, JM. #1 GIL, M. (2018).
HFRME NS AR R G RZ © (B E R A&
-EFR A TE T RI-HEEEAT 53T - BORERIGE,
40(6), 1313-1331.

https://doi.org/10.1016/j.jpolmod.2018.04.003
[7] COSKUN, Y.D. (2015).

et s EHEN TS  IFERESFEE -

R BT IE, 11(3), 197-204.
http://dx.doi.org/10.19030/jier.v11i3.9371
[8] DECI, E.L., #1 RYAN, R.M. (1985).

NIATHHINFEIHFIE R o fiARHE, .3
& https://link.springer.com/book/10.1007/978-1-
4899-2271-7

[9] DURLAK, JA. F1 WELLS, AM.
JLEEFNH AR W) L Tl I
VEO T 2tt, FEEREROERSZ4E, 25, 115-152.
https://doi.org/10.1023/a:1024654026646

[10] DUSSAULT, M., PAYETTE, D., & LEROUX, M.
(2008).

(1997).

K ERIG S SHBITEAEE - DERE,
102(2), 401-410.

https://doi.org/10.2466%2Fpr0.102.2.401-410

[11] AHitk] o (2018) . HEREFRL o M.IKE
https://sq.wikipedia.org/wiki/Plani_arsimor

[12] KRN R ZE 2. (2005).
RS S WO FASAESE - FKIME A T
EERPALZE o M..IRTE http://www.encore-
edu.org/ENCOoRE-
documents/consultation_egf en.pdf

[13] KRB BS. (2006).
RRUNIY AR FE4:20064-12 H 18 H T4 53]
SRRRRE TN (2006/96 2/FK HE4K), BRERE 5/
g 0 394, 10-18, M..3REE http://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:L:
2006:394:0010:0018:en:PDF

[14]BHRIR AL R [T PR AE SR -
IR B

[15] FRICK, L., CARL, A., 1 BEETS, P. (2010).
REVERER SR BT RS E N RATEIT
[ ER BAE(LR - MIEBE/E - 30,  421-
437, M.3KE
http://www.scielo.org.za/scielo.php?script=sci_artte
xt&pid=S0256-01002010000300006

[16] FULLAN, M. (2010).
BETEAHEN - REZET L, M. FFE
http://mehrmohammadi.ir/wp-
content/uploads/2019/07/The-New-Meaning-of-
Educational-Change.pdf

(2016) . F}

[17] GARULI, L. (2018).
SO RS ~ SAERME - FE90.
[18] GROVES, K.S. (2013).

fe T ERMS P ST EMMERNNSESE
FEEE—E0: - 915 SHEAMERE, 21(3), 227-
243, https://doi.org/10.1177%2F1548051813498420
[19] HAZAR, E. (2019).
RRUNEC-BE JIHESR 5 - B HAE B3 HoARIRAZHY
ERER o ZLBEWISE T RESE, 7(4), 954-962.
http://dx.doi.org/10.13189/ujer.2019.070406



https://doi.org/10.1080/13540600903475611
https://doi.org/10.1007/s10639-017-%20%209657-3
https://doi.org/10.1007/s10639-017-%20%209657-3
https://doi.org/10.1007/s41297-020-00112-6
https://doi.org/10.1080/09585176.2019.1615523
https://doi.org/10.1109/TE.2016.2633959
https://kallxo.com/gjate/analize/kurrikula-e-re-veshtire-e-zbatueshme/
https://kallxo.com/gjate/analize/kurrikula-e-re-veshtire-e-zbatueshme/
http://dx.doi.org/10.1080/09639284.2017.1417875
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
https://doi.org/10.1016/j.jpolmod.%20%20%20%20%20%20%20%202018.04.003
http://dx.doi.org/10.19030/jier.v11i3.9371
https://link.springer.com/book/10.1007/978-1-4899-2271-7
https://link.springer.com/book/10.1007/978-1-4899-2271-7
https://doi.org/10.1023/a:1024654026646
https://doi.org/10.2466%2Fpr0.102.2.401-410
https://sq.wikipedia.org/wiki/Plani_arsimor
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf
http://www.encore-edu.org/ENCoRE-documents/consultation_eqf_en.pdf
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:L:2006:394:0010:0018:en:PDF
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0256-01002010000300006
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0256-01002010000300006
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
http://mehrmohammadi.ir/wp-content/uploads/2019/07/The-New-Meaning-of-Educational-Change.pdf
https://doi.org/10.1177%2F1548051813498420
http://dx.doi.org/10.13189/ujer.2019.070406

250

[20] HIEN, L. M. (2016).
MPERIFIM 2GR I A SR E - DRI
AR TR [E PR AR PR T H VST IR R o K

AEW5EA, 25, 657-666.
https://doi.org/10.1007/s40299-016-0295-0

[21] BRI RAZE LS. (2001).
TIEHET - HRAwTe.

[22] KRAJA, M. (2012),

B BER > A& MAIVERE o sRIEA.

[23] KRAJA, M., MUSTAFA M., CELA V. #i
KRAJA E. (2013).
HEY EAEWIREAR/RERBIEF) - 4l
SNAIR.

[24] KRASNQI, I, #1 DEVA, A. (2012).
BRI FRE, BFB.

[25] LI, Y. (2020).
o AR R S ILER e Al (2010-
2019) . ERITERFHEITIL, 10.
https://doi.org/10.1177%2F2096531120942242

[26] LUBIN, | A. (2016).

AEERBEEAR 2 - HEMLRE - Eir#
BRESTREREN TESCE, 17, MRS
https://unesdoc.unesco.org/ark:/48223/pf000024408
1

[27] BE. FHFEEARHES. (2013).
FHRIRIFIEEZEAAZ OIREE - 205, BHFmEoR
il

[28] HE. BB (2017a).
FHRIREITRIBE TS E L LA A TR AE T
EHE—F IR, BERED.

[29] #FH. BEFEcRE. (2017b).  2016-

20214 TR S FE Fe -

HE . BB - M. FKE  http://masht.rks-
gov.net/uploads/2017/03/udherrefyes-per-zbatimin-
e-kk-2016-2021final.pdf

[30] BE. BEMBORE. (2017c).
PRSI - A, BHERERES o MR
= https://masht.rks-

gov.net/uploads/2017/03/udherrefyes-per-zbatimin-
e-kk-2016-2021final.pdf

[31] BHE. BHEEMEAE. (2017d)
FHRIRIRIEDR AR S IRIZESE ((E1T) -
BE. FEMERES - M. IKE
https://masht.rksgov.net/uploads/2017/03/korniza-
kurrikulare-finale.pdf

[32] A, BEEARE. (2018).
FRRRE ~ B BN - HB. BERBREL.
[33] NIR, AE., #1 HAMEIRI, L. (2015).

ERN BT EIF A XS E AR S DU ERT—
FpRIK » FPIRGIG R, 25(), 4-23.
https://doi.org/10.1177%2F105268461502500101
[34]  BRINZ 5B RALRIZORRRRE].  (2009).
FHRIRNEFI R B R R NIRRT 11X

o BRINZ 2 5-E1FHH - M..3KTE
https://www.osce.org/files/f/documents/4/8/36978.p
df

[35] OSAGIE, R.O., 1 MOMOH, U. (2016).
Je BRI NS i i i S IR AR R -
HEMLK > 23 (3) , 17-28, M.k
https://eric.ed.gov/?id=EJ1208421

[36] OTERKIIL, C., f1 ERTESVAG, S.K. (2014).
FEAEH TR T AT > HlE 2 AR
SRS SR - 2EEHITEEOS,
42(4), 5-27.
https://doi.org/10.1177%2F1741143214523011

[37] PESHKEPIA, V. (2012).
B, ENTSEON—MMER SRR, JEIERT ° M.
IR
https://www.academia.edu/35291006/The Effect_of
Teacher_Professional_Development_in_Raising_th
e_Quality of Teaching_ Pilot Research

[38] PLLAKOLLI, Z., 1 ALIU-GASHI, M. (2016).
BERIR TR A B RZ G FZ K EE - FHERIRA
BB,

[39] RECICA-HAVOLLLI, S. (2016).
BN RIZ RS0 T A SR -
BHRIRHE FPr.

[40] SAHLBERG, P., #1 BOCE, E. (2010).
FIME N RIS ? BOTS5HE: - HitS
SEER, 16, 31-48.
https://doi.org/10.1080/13540600903475611

[41] SHALA, A, #1 GRAJCEVCI, A. (2018).
BERIRFARHRIIECTRE ) - A, Hha2yF
Hiflr ~ R RIE RN o Z0E FE BEOR,
23, 1203-1218. https://doi.org/10.1007/s10639-017-
9657-3

[42] SIMO, P. (2009). ZHEH A - 1HEE 2000.

[43] STATOVCI-SHALA, S. (2016).
BRIk E P BB FRE B, BRIREE Pt
[44] BRERIRET A AR HESS - (2017

) . BERHE.

[45] TAHIRSYLAJ, A., f1 SUNDBERG, D. (2020).
TE S 21 AR RRRE AR T
ARGEWTFEIE o FAEN A, 40(2),  131-145.
https://doi.org/10.1007/s41297-020-00112-6

[46] TAHIRSYLAJ, A., il WAHLSTROM, N. (2019).
5 [N [ 2 208 BURTECHINE Ay s 3 Ay /E
FA ¢ IR BRAIRPRIRAIZM, ST IRESE, 30 (4):
484-503.
https://doi.org/10.1080/09585176.2019.1615523

[47] VUJI, M. (2015). i wa IR gE - 4152



https://doi.org/10.1007/s40299-016-0295-0
https://doi.org/10.1177%2F2096531120942242
https://unesdoc.unesco.org/ark:/48223/pf0000244081
https://unesdoc.unesco.org/ark:/48223/pf0000244081
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://masht.rksgov.net/uploads/2017/03/korniza-kurrikulare-%20%20%20%20%20%20%20finale.pdf
https://doi.org/10.1177%2F105268461502500101
https://www.osce.org/files/f/documents/4/8/36978.pdf
https://www.osce.org/files/f/documents/4/8/36978.pdf
https://eric.ed.gov/?id=EJ1208421
https://doi.org/10.1177%2F1741143214523011
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research
https://www.academia.edu/35291006/The_Effect_of_Teacher_Professional_Development_in_Raising_the_Quality_of_Teaching_Pilot_Research
https://doi.org/10.1080/13540600903475611
https://doi.org/10.1007/s10639-017-%20%209657-3
https://doi.org/10.1007/s10639-017-%20%209657-3
https://doi.org/10.1007/s10639-017-%20%209657-3
https://doi.org/10.1007/s41297-020-00112-6
https://doi.org/10.1080/09585176.2019.1615523

