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Abstract: 
The study aims to understand how much the New Teaching Curriculum is implemented by pre-university teachers 

in schools in the Anamorava Region of Kosovo, as it is suspected that teachers in this area do not implement the 

New Curriculum sufficiently. This case study was conducted in the pre-university schools of the Anamorava Region 

of Kosovo, which consists of three municipalities. Data were collected through the quantitative method, whereas the 

main objective of the study is to impact the Curriculum the quality of the learning process. The research concluded 

that teachers of pre-university schools in the Anamorava Region of Kosovo do not sufficiently implement the New 

Curriculum although according to the Administrative Instruction of the Ministry of Education of Kosovo, the New 

Curriculum should be implemented in all educational institutions. The results of the study are useful for developing 

theories about the implementation of the New Curriculum to increase the quality of education. This encouragement 

is expected to provide opportunities and support for all teachers by creating trust among parties who share similar 

concerns. This study can also contribute to New Curriculum planners and contribute to teachers who have remained 

reluctant to implement it. The research focuses on the review and analysis of the implementation of the New 

Curriculum by teachers in this area and beyond. Through this research, real results have been achieved, revealing 

the truth that not all teachers implement the New Curriculum. We have also made a comparative analysis of the two 

age groups of teachers and concluded that young teachers implement the New Teaching Curriculum more than those 

of old age. 

Keywords: new curriculum, old curriculum, contemporary teaching, training. 

科索沃阿纳莫拉瓦地区学校预科教师实施新课程 

摘要： 

该研究旨在了解科索沃阿纳莫拉瓦地区学校的大学预科教师在多大程度上实施了新教学课程，因为怀疑该
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地区的教师没有充分实施新课程。该案例研究是在科索沃阿纳莫拉瓦地区的大学预科学校进行的，该地区

由三个城市组成。数据是通过定量方法收集的，而研究的主要目的是影响课程学习过程的质量。研究得出

的结论是，科索沃阿纳莫拉瓦地区大学预科学校的教师没有充分实施新课程，尽管根据科索沃教育部的行

政指示，应在所有教育机构实施新课程。研究结果有助于发展有关实施新课程以提高教育质量的理论。这

种鼓励有望通过在有类似担忧的各方之间建立信任，为所有教师提供机会和支持。这项研究还可以为新课

程规划者做出贡献，并为那些仍然不愿实施它的教师做出贡献。该研究的重点是回顾和分析该领域内外教

师实施新课程的情况。通过这项研究，取得了实实在在的成果，揭示了并非所有教师都实施新课程的真相

。我们还对两个年龄组的教师进行了比较分析，得出的结论是，青年教师比老年教师实施新教学课程的更

多。 
 

关键词：新课程、旧课程、当代教学、培训. 

 

1. Introduction 
The notion Curriculum in education means a system 

composed of several elements with educational goals 

that enable the education system to be oriented and 

function through educational and administrative plans. 

Innovative teachers, according to the New 

Curriculum, do not make unilateral decisions, which 

violate the rights of the other party, regardless of age 

and abilities; otherwise, he/she conflicts with the 

motives, interests, and needs of students (Zajazi, 2003). 

Thanks to the will, skills, and professional training 

they have, most of the pre-university teachers of the 

Anamorava Region of Kosovo, are following the 

contemporary trends and give priority to the New 

Curriculum being in accordance with the characteristics 

of their students. But, from the data possessed by the 

Regional Inspectorate of Education, the vast majority of 

teachers in this area have attended the basic training of 

the New Kosovo Curriculum, but according to the 

information on honest students and teachers, they are 

not sufficiently implemented by teachers in this area, 

especially by older teachers. 

Solving problems and facing new challenges impose 

the need for the generations that are currently at school 

desks and future generations to be equipped with new 

knowledge, skills, abilities, and values that are 

challenging for the times to come. 

The problem in question is critical to discuss 

substantiating the discussions of numerous opinions 

about the implementation of the New Kosovo 

Curriculum by pre-university teachers of the 

Anamorava Region of Kosovo, that in some form, its 

non-implementation is an obstacle or barrier to the 

normal development of education in the region and 

beyond. 

This paper will contribute, at least in that it will help 

teachers in this area to implement the New Teaching 

Curriculum during the teaching process, to increase the 

quality of pre-university education because it is the only 

way to progress safely in the development and 

establishment of quality in education. 

The problem in question can be solved through 

stimulation or additional organization of professional 

training of teachers, where according to the authors 

Beukes et al. (2018), it is said that the value of learning 

a contemporary simulation is more useful than 

traditional methods of teaching. 

The development of the school in the Anamorava 

Region of Kosovo has always changed, keeping pace 

with the times and with the needs of society, therefore 

teachers as the main people for the school must change 

in the general issue of teaching organization. 

A school is an educational institution that trains the 

individual in mastering information, processing it, and 

solving various problems (Peshkopia, 2012). According 

to the author in question, educational institutions have a 

moral and legal obligation to continuously prepare new 

teachers for a contemporary teaching, according to the 

New Kosovo Curriculum, to increase the quality of 

education. It is for this reason that the 2011 Curriculum 

Reform in Kosovo was greatly influenced by the key 

competencies for lifelong learning, recommended by 

the European Commission (OJEU 2006). 

 

2. Literature Review 
Kosovo’s New Curriculum does not tolerate 

stereotyping but requires transparency to innovations, 

methods, forms, and tools that encourage the 

development of students' creative skills. Every teacher, 

according to the contemporary curriculum, must work 

at the right pace to seek and find the best tools and ways 

to apply the theory to everyday teaching practices (Vuji, 

2015). 

The New Kosovo Curriculum stipulates that 

throughout all levels of education, students should be 

prepared to learn about the world of work throughout 

their lives (MEST, 2011). The issue of the impact of the 

Curriculum in the pedagogical aspect is an issue of 

education of students compared with the changes that 

are occurring, then "School has been and remains today 

the central factor for the formation and preparation of 

students according to society" (Krasniqi; Deva-Zuna, 

2012). 

In every country of the contemporary world, as in 

ours, reforms have been made and are constantly being 

made in education to change what is considered old, 

and does not keep pace with the demands and needs of 

society. 

According to the New Curriculum of pre-university 

education in Kosovo, teachers must make an annual, bi-
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monthly, weekly, daily plan and determine it according 

to the field or subjects. The New Kosovo Curriculum 

allows teachers to access creative forms of planning 

learning activities in their classrooms to achieve 

competencies by students at the general level of 

competence (MEST, 2013). 

In this regard, Brada (2010) says that in the 

contemporary school, teachers must select and elaborate 

scientifically proven, current and useful content, which 

can be mastered by students. 

Education in Europe enables the development of 

teachers' competencies to stimulate and engage them in 

career learning, appreciating their development, which 

provides appropriate and relevant learning opportunities 

for all future teachers (European Commission, 2014). 

Additionally, in the Anamorava Region of Kosovo by 

the teachers of this area, the issue of implementation or 

non-implementation of the New Curriculum of pre-

university education is still being discussed. The New 

Curriculum and the Old Curriculum are two different 

documents that have great differences not only in 

teaching and learning but also in the preparation of 

lesson plans and their implementation in the classroom. 

The New Curriculum is an awareness-raising concept 

that affects the improvement of the quality of education 

and group learning (Lubin, 2016; Hazar, 2019). 

Curriculum design and the provision of knowledge and 

skills of future professionals in teaching methods, 

learning outcomes, and cooperation between academia 

and industry, affect the career development of 

professionals in the labor market (Anicic et al., 2017; 

Coskun, 2015). 

From the results of the respondents about the 

implementation of the New Curriculum in the pre-

university schools of the Anamorava Region of 

Kosovo, we have drawn the final concluded that young 

teachers implement the New Curriculum sufficiently to 

obtain the best results in the lesson. The old teachers 

did not implement the New Curriculum as much as 

needed. Consequently, the results of the PISA 

assessment are unsatisfactory. PISA started in 2000 and 

to date seven assessments have been made of the 

achievement of 15-year-old students in mathematics, 

reading and writing, science, etc. (Thien, 2016). 

Recently, researchers have been intrigued by the link 

between teacher quality and student performance 

achievement (Cordero & Gil, 2018). Additionally, there 

is a positive relationship between principal behavior 

and overall student performance (Osagie & Momoh, 

2016; Dussault et al., 2008). Meanwhile, Nir and 

Hameiri (2015) found that perceived risk measures are 

positively related to transactional and passive 

leadership. Transformational and transactional 

leadership levels are positively related to the climate of 

innovation and collaborative activity at both the teacher 

and school levels (Oterkiil and Ertesvåg, 2014; Groves, 

2013; Li, 2020). Improving the professional knowledge 

and skills of teachers, updating textbooks and providing 

schools with new technologies are necessary conditions 

for fundamental educational reforms in the Balkan 

countries (Sahlberg & Boce, 2010; UNESCO, 2009). 

 

3. Research Methodology  
Since the Anamorava Region of Kosovo consists of 

three Municipalities (Gjilan, Kamenica, Viti) and since 

the population of this research is numerically large and 

unable to include all teachers in research we have 

selected a representative group of pre-university 

education teachers in schools in the Anamorava Region 

of Kosovo. Unable to survey all teachers, through 

questionnaires, we took our research sample of 270 

teachers. We conducted the survey in 9 pre-university 

schools (3 schools in Gjilan with 90 teachers surveyed, 

3 schools in Kamenica with 90 teachers surveyed, and 3 

schools in Viti with 90 teachers). To make it easier to 

come to a much-talked-about truth, we used 

questionnaires to measure the opinions of teachers 

regarding the implementation of the new education 

curriculum in Kosovo. In this regard, we thank all the 

principals of these schools for their assistance in both 

the distribution and collection of questionnaires. Since 

the questionnaire required that the age be completed, 

then we divided all respondents into two groups: young 

age 23 - 43 years old and old age 44 - 65 years old. 

Teachers retire at the age of 65 according to the law of 

the Republic of Kosovo.  

We also used the inductive method through which 

we collected the necessary data from the respondents. 

We also used the comparative method, through which 

we managed to make numerical comparisons about 

teachers' statements about the implementation of the 

New Curriculum and the results that it brings to 

students. While, through the statistical method, we have 

collected the required data by analyzing and classifying 

them by age, and finally we have interpreted them. 

 

4. Analysis and Interpretation of 

Research Results 
To prove whether the pre-university teachers of the 

Anamorava Region of Kosovo implement the New 

Curriculum or the Old Curriculum, from the data 

collected from 270 surveyed teachers, we have divided 

them into two groups (135 + 135), according to ages 

23–43 and 44–65, and then we analyzed and compared 

the results through statistical-tabular calculations. 

The data to which we have come are statistically 

processed that will show the required truth. The 

questions we addressed the teachers during the survey 

are presented through tabular calculations with numbers 

and percentages. 

The research includes teachers in equal numbers of 

the two age groups, to verify which of the teacher age 

groups implements the New Curriculum the most and 

which age group implements the Old Curriculum.  

Out of 270 teachers surveyed, 76.29% of young 

teachers stated that they had attended many trainings, 

while 64.44% of older teachers stated the same. 

Whereas, 15.56% of young teachers stated that they had 

attended little training, while 21.48% of the old age for 
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the same question stated the same. In 8.15% of young 

teachers stated that they had not attended any training at 

all, while 14.08% of the old teachers stated the same for 

the same question. 

This means that the differences in attending training 

for contemporary teaching according to the New 

Kosovo Curriculum are in favor of the new generation. 

According to statistical data, it turns out that young 

teachers in pre-university schools in the Anamorava 

Region of Kosovo have attended vocational training for 

11.85% more, than the old teachers. 

 
Table 1. Teachers' attitudes toward attending vocational training 

Results obtained by both age groups 23 – 43 yrs 44 – 65 yrs Differences 

Nr % Nr % Nr % 

Have you attended vocational training for teaching according to 

the New Kosovo Curriculum? 

A lot 103 76.29 87 64.44 16 5.93 

A little 21 15.56 29 21.48 8 2.96 

Not at all 11 8.15 19 14.08 8 2.96 

Total  135 100 135 100 32 11.85 

 

Out of 270 teachers surveyed, 82.96% of young 

teachers and 58.52% of the old teachers stated that the 

training had a great impact on the implementation of the 

New Curriculum. Whereas 9.63% of young teachers 

and 25.18% of the old teachers stated that they have 

attended a few such trainings. In 7.41% of the young 

teachers and 16.30% of the old teachers stated that they 

had not attended any training at all.  

Even in this case, the differences about the impact of 

training on the implementation of the New Curriculum 

are in favor of the young age group. According to 

statistical data, it turns out that young teachers in pre-

university schools in the Anamorava Region of Kosovo 

have managed to implement the New Curriculum for 

24.44% more than the old ones. 

 
Table 2. Teachers' attitudes about the impact of vocational training on the implementation of the new curriculum 

Results obtained by the two age groups of teachers 23 – 43 yrs 44 – 65 yrs Differences 

Nr % Nr % Nr % 

How much have vocational trainings influenced the 

implementation of the new curriculum? 

A lot 112 82.96 79 58.52 33 12.22 

A little 13 9.63 34 25.18 21 7.78 

Not at all 10 7.41 22 16.30 12 4.44 

Total  135 100 135 100 66 24.44 

 

Out of 270 teachers surveyed, 107 teachers or 

79.26% of young teachers stated that the New 

Curriculum brings more results, while to the same 

question 91 teachers or 67.41% of old teaches stated the 

same. Whereas 28 teachers of young age or 20.74% 

have stated that the Old Curriculum brings better results 

than the New Curriculum, while for the same question 

44 teachers of old age or 32.59% stated the same.  

From these data, we understand that, compared to 

the old teachers, the young teachers for 11.86% stated 

that the New Curriculum brings more results in 

teaching.  

 
Table 3. Teachers' attitudes regarding the expected results in teaching according to the new and old curriculum 

Results obtained by the two age groups of teachers 23 – 43 yrs 44 – 65 yrs Differences 

Nr % Nr % Nr % 

Do you think that the New Curriculum or the Old Curriculum 

brings better results in teaching? 

New Curriculum 107 79.26 91 67.41 16 5.93 

Old Curriculum 28 20.74 44 32.59 16 5.93 

Total  135 100 135 100 32 11.86 

 

Out of 270 teachers surveyed, 71.85% of young 

teachers and 57.04% of old teachers stated that the New 

Curriculum is very attractive during the teaching and 

learning process. Whereas 19.26% of young teachers 

and 25.18% of the old teachers stated that the New 

Curriculum is a little attractive. Similarly, 8.89% of 

young teachers and 14.08% of the old teachers stated 

that the new curriculum was unattractive.  

As far as the differences about the attractiveness of 

the new curriculum during the teaching and learning 

process are concerned, according to the statistical data, 

it turns out that young teachers, compared to older ones, 

by 14.81% have stated that the new curriculum brings 

more attractiveness during the teaching and learning 

process in the pre-university schools of the Anamorava 

Region of Kosovo. 

 
Table 4. Teachers' attitudes regarding the attractiveness of the new curriculum during the teaching and learning process 

Results obtained by the two age groups of teachers 23 – 43 yrs 44 – 65 yrs Differences 

Nr % Nr % Nr % 

How attractive is the New Teaching Curriculum in teaching and 

learning? 

A lot 97 71.85 77 57.04 20 7.41 

A little 26 19.26 34 25.18 8 2.96 
Not at all 12 8.89 24 17.78 12 4.44 

Total  135 100 135 100 40 14.81 

 

To the next question: How much do you implement the new Curriculum in the teaching process? 
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Out of 270 teachers surveyed, 67.41% of young 

teachers stated that they implement the New 

Curriculum a lot, while 51.85% of old teachers stated 

the same. Whereas, 20% of the young age stated that 

they implement the New Curriculum a little, while 

26.67%. of the old teachers for the same question stated 

the same. And, 12.59% of young teachers stated that 

they do not implement the New Curriculum at all, while 

21.48% of old teachers the same question stated the 

same.  

Differences about the truth about the implementation 

of the New Curriculum in the pre-university schools of 

the Anamorava Region of Kosovo, according to 

statistical data, results in the fact that 15.55% of young 

teachers implement more than the old ones.  

 
Table 5. Teachers’ attitudes regarding the implementation of the new curriculum 

Results obtained by the two age groups of teachers 23 – 43 yrs 44 – 65 yrs Differences 

Nr % Nr % Nr % 

How applicable is the new curriculum in the teaching process? A lot 91 67.41 70 51.85 21 7.78 

A little 27 20.00 36 26.67 9 3.33 

Not at all 17 12.59 29 21.48 12 4.44 

Total  135 100 135 100 42 15.55 

 

5. Discussion 
Our findings show that teachers especially should 

raise awareness on the implementation of the New 

Curriculum on issues of improving the quality of 

teaching in preschool institutions and to provide 

teachers with the resources they may need to properly 

implement the New Curriculum. To increase the 

awareness of teachers in the implementation of the 

Curriculum in pre-university education of the Republic 

of Kosovo, MEST (Ministry of Education of Kosovo) 

has created the official document – Kosovo Core 

Curriculum to assist teachers in its implementation. 

Moreover, even though teachers are now provided with 

such a manual for the correct implementation of the 

new teaching curriculum, it still happens that they do 

not implement it sufficiently in their schools.  

 

6. Limitations 
Regarding the limitations of our research, one of 

them is the self-reported data of teachers. Although all 

questionnaires were anonymous, people could give 

unwanted answers because they could not be identified. 

Since there is no means of disclosure about the 

anonymity of the questionnaire survey carries 

uncertainty in itself. This means that this questionnaire 

can be completed more than once. Also, a possible bias 

caused by the self-election of teachers by the principals 

exists, as the questionnaires were given for completion 

by the principals of the respective schools. Some cases 

included teachers are concerned about bad situations in 

their schools and that require a change, they have 

completed the questionnaire and used the opportunity to 

write a comment.  

 

7. Conclusion 
We accept the reality of the education system in 

Kosovo that it is unfair in the observance and 

implementation of the New Teaching Curriculum by 

teachers. From a practical viewpoint, in the Anamorava 

Region of Kosovo, although continuous reforms have 

been made and are being made, however, there are still 

difficulties in the successful implementation of the New 

Curriculum. 

Some of the pre-university teachers of the 

Anamorava Region of Kosovo implement the New 

Curriculum with elements of the traditional school, 

although in the Republic of Kosovo, the Curriculum for 

Advancement and Retraining of Teachers (Azemi et al., 

2016). 

Pre-university teachers from the Anamorava Region 

of Kosovo, are based on the fact that students today 

should not learn in the traditional conditions and 

methods with which their parents were taught, but there 

are some, especially old teachers who for many years 

have implemented the Old Curriculum, and 

unfortunately, still continue to implement it. 

As a result, some teachers still fail to properly 

understand the New Curriculum in education and thus 

more and more superficial reforms prevail, which make 

things even worse than they are. 

The new contemporary curriculum always tends to 

characterize the attributes of effective teachers and, in 

particular, the development of values, knowledge and 

skills to support reflection in practice (Frick et al., 

2010). The author Simo (2000) makes it very clear 

when he says "The New Curriculum is very promising." 

According to the New Curriculum Implementation 

Guide, teachers in their schools have full autonomy in 

planning and implementing their methods (MEST, 

2017a).  

According to the authors Deci & Ryan (1985), the 

challenges of future teachers are, in appearance, similar 

to the challenges of today's teachers, or are the 

challenges that generations have always faced. 

Apparently, a genuine combination and cooperation of 

these factors lead to distinct student achievement (Shala 

& Grajcevci, 2017). Author Pllakolli (2016) very well 

explained that to provide a contemporary teaching, in 

pre-university education there should be an appropriate 

teaching curriculum. 

In accordance with the Framework for Quality 

Assurance of School Performance in Kosovo, teachers 

should keep pace with the latest achievements in the 

field of knowledge. Considering the chronology of 

education, in the Republic of Kosovo, Competency- 

Based Education (CBE) since the 1990s, three main 

developments have been distinguished as critical to 
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understanding the spread of CBE internationally. The 

first one is the Definition and Selection of Key 

Competencies of the 1990s; second, the introduction of 

the OECD PISA in 2000; and third, the adoption of the 

European Commission Recommendations on Key 

Competences in 2006 (Tahirsylaj and Sundberg, 2020). 

Generally, we find the truth that in the pre-university 

schools of the Anamorava Region of Kosovo, the New 

Curriculum is not sufficiently implemented, especially 

by the old teachers. 

Therefore, the hypothesis of the paper has been 

confirmed, when it is stated that: the New Teaching 

Curriculum is not sufficiently implemented by teachers 

in pre-university schools of the Anamorava Region of 

Kosovo. 

In such a situation, the deceptive behavior of 

teachers is seen to be a natural response and not 

reporting these cases is a national risk toward 

destroying the quality of education. Regardless of the 

reasons, there is no doubt that the New Teaching 

Curriculum may not work and teachers are unlikely to 

achieve the desired educational outcomes.  

The aim of this paper was not only to better 

understand how non-implementation of the New 

Curriculum by teachers deceives students and other 

communities, in relation to this concern, we should 

recommend to policy makers and teachers to intervene 

as soon as possible to reduce the damage caused not 

only to students but also to the entire Kosovar society. 

Since in this case the students suffer the most, the study 

has shown us that the main culprits of this disaster are 

the unstable teachers in the way they treat the students.  

Based on the data obtained from the anonymous 

questionnaires, as well as from the scientific literature, 

we propose measures aimed at addressing the non-

compliance of teachers with the sufficient 

implementation of the New Teaching Curriculum in 

educational institutions, to organize professional 

training for all teachers who do not know or are 

reluctant to implement the New Teaching Curriculum in 

the educational institutions where they work. 

The way out of this unfavorable situation for pre-

university education in the Anamorava Region of 

Kosovo, is the possibility of implementing the New 

Curriculum by all teachers by organizing additional 

training for teachers in this area, close professional 

cooperation between schools and Municipal 

Directorates of Education (MDE), and the possibility of 

pre-retirement of teachers aged 60–65. 

From the final statistical data from the surveyed 

teachers, the truth is revealed that the implementation of 

the New Curriculum in the pre-university schools of the 

Anamorava Region of Kosovo is respected by 15.55% 

more by the young teachers than the old ones. 

Generally, based on the Pre-University Education 

Curriculum Framework of the Republic of Kosovo 

(August, 2011) we can conclude that teachers do not 

sufficiently implement the New Teaching Curriculum 

because it now, nationwide, must be 100% applicable.  
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